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Abstract

Sexual assaults continue to be a prevalent issue on college campuses. Research has shown that being sexually assaulted
is associated with adverse outcomes in college students' grade point average (GPA). However, self-reported history of
sexual violence perpetration and its associations with GPA has not been studied at the college level. A history of sexual
violence as either perpetrator or victim has not been extensively explored, particularly in individuals at Historically
Black Colleges and Universities (HBCUs). Questionnaire data were collected on 2068 students attending an HBCU who
self-identified as men and women on various demographic and academic outcomes. The experience of sexual violence
(perpetrator or victim) in the past year, age, and self-identified gender were evaluated as predictors of GPA. Results
indicated that women and older individuals had higher GPAs (p <0.001), and these factors accounted for about 1% of
the variance in GPA. In comparison, the addition of being a perpetrator of sexual violence augmented the variance and
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accounted for 2.3% (p < 0.001). These effects are small but significant predictors and open a new line of research into
the traits of those who commit sexual assault on college campuses.

Keywords: Sexual assault; Grade point average; Age; Gender

1. Introduction

The prevalence of being a victim of sexual assault is surging for young adults in college. In the United States, every 68
seconds, a person is a victim of sexual assault (Bureau of Justice Statistics, 2014; Bureau of Justice Statistics, 2019). As
of 2020, 13% of all college students have reported experiencing sexual assault victimization (Cantor et al., 2020). It has
been shown that there is a negative impact of sexual assault victimization on one's academic performance in college
(Mengo & Black, 2016). At the same time, the impact of academic performance on the individuals who perpetuate sexual
assault is less examined. This study examined how age, gender, experiencing sexual assault victimization, and
perpetrating sexual assault can predict academic performance measured by grade point average (GPA) in Black college
students attending Historically Black Colleges and Universities (HBCUs).

2. Literature Review

2.1. Sexual Assault Victimization and GPA

Sexual assault can be characterized as forcible rape, statutory rape, unwanted touching, forceful grabbing, and any
unwanted sexual contact meant to harass and disempower the victim while bringing gratification to the perpetrator
(McLeod, 2011). There is a common misconception that only women experience sexual assault victimization. Both men
and women experience sexual assaults on college campuses; however, most of these experiences go underreported. It
is estimated that only 1 in 10 sexual assaults that occur on college campuses are reported (Fisher et al., 2000). The
experience of sexual assault victimization decreases GPA and increases the possibility of a student withdrawing from
their institution by 29% (Mengo & Black, 2016).

There are more barriers to success in college achievement for Black students who experience sexual assault
victimization. They report higher rates of exposure to traumatic events and Post Traumatic Stress Disorder (PTSD) in
comparison to non-black students who have experienced sexual assaults (Boyraz et al., 2013; Payne et al,, 2014). The
experience of traumatic events for Black young adults is associated with more psychological pathology and feelings of
shame, betrayal, and helplessness (Payne et al., 2014). They also experience changes in their behavior; they are more
likely to isolate themselves and become hyper-vigilant about protecting their dignity and self-respect, which can be
displayed through them speaking less about their emotions and becoming more verbal about their somatic issues
(Franklin, 2008: Payne, 2012). For example, a Black student who has experienced sexual assault victimization may
withdraw from class discussions and decrease the number of assignments they turn in. They may also feel more aches
and pains from the stress of the sexual assault, which somaticized into pain. They would be less likely to say they feel
depressed or anxious and more likely to say, “I'm tired,” express having a headache or their stomach hurting.

Alongside race, gender also influences how sexual assault victimization impacts one's GPA. One in four women in college
report being sexually assaulted on college campuses (Cantor et al.,, 2017; Krebs et al.,, 2009). The experience of sexual
assault victimization not only negatively impacts GPA but also has impacts on their economic progress (Potter et al.,
2022). On the other hand, being in college makes men 78% more likely to be a victim of sexual assault than men not
enrolled in college, with over 6.8% of undergraduate men reporting being a victim of sexual assault (Cantor etal., 2020;
Sinozich & Langton, 2014). However, it is difficult to obtain accurate sexual assault victimization prevalence rates for
men because they are less likely than women to disclose being sexually assaulted (Schraufnagel et al.,, 2010). Low
disclosure rates in men could account for the difference in reported rates of sexual assault victimization between men
and women (Sutherland et al., 2014; Tjaden & Thoennes, 2006).

The intersection of race and gender causes a multiplicative effect from stress, which is known as intersectionality.
Intersectionality is the term created by Kimberlé Williams Crenshaw to illustrate how black women's intersection of
identity's shape's structural, political, and representational aspects of violence against women of color (Crenshaw,
1990). In her analysis, she explores the representation of women of color in popular culture and focuses on how black
women are ignored and severely negatively impacted by violence against them. Not only do they face external pressures,
but they also bear the weight of not being recognized as one of their identities because of the other.
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The experience of sexual assault victimization on Black women in college has more nuanced effects on their academics.
They are less likely to report a decrease in their GPA following the experience of sexual assault victimization than non-
Black women (Potter et al, 2022). The decreased impact of sexual assault on GPAs could be attributed to their
experiences of daily stressors and the resilience they gain from enduring multiple stressors at once because of their
intersectionality. The weight of Black women’s intersectionality can lead to their decreased likelihood of reporting
sexual assault victimization. It would stand to reason that racial stressors would influence how sexual assault
victimization affects Black men’s GPA.

Itis believed that sexual assault victimization is more detrimental to Black Women than Black men (Boyraz et al., 2013).
Black men are less likely to verbally acknowledge their daily struggles than others (Payne et al, 2014). Their
socialization suggests that masculinity calls for them to refrain from vulnerability, which causes them to isolate
themselves, suffer in silence, and blame themselves for being sexually assaulted. The influence of masculinity and
homophobia can make Black men fear their sexual orientation being called into question (Sable et al., 2006). Therefore,
when they experience sexual assault, they seek out ways to suppress their emotions, such as abusing drugs and alcohol.
This tendency to deny their struggles leads them to have different reactions to traumatic events such as sexual assault
victimization, which could contribute to the belief that sexual assault victimization is more prevalent among Black
women.

2.2. Perpetrators of Sexual assault and GPA

While the literature on the impacts of sexual assault victimization and academic performance has been well
documented, there has not been a thorough analysis of the academic performance of Black college students who commit
sexual assault. It is known that individuals who commit sexual assault have lower academic performance in primary
school. Many individuals who perpetrate sexual assaults often begin doing so in adolescence (Blaske et al., 1989).
Adolescence is a crucial phase of human development, where people establish their behavioral patterns around sexual
activity and decision-making between the ages of 10 and 19 (Elder & Shanahan, 2007). Often, individuals who
perpetrate sexual assault during adolescence have poorer academic performance and significantly more cognitive
impairment than adolescents who do not (Joyal et al.,, 2014; Ronis & Bordin, 2007). They also tend to display more
anxiety, ruminating, and paranoid thinking, which can contribute to challenges with sustaining peer relationships and
isolation from others (Blaske et al., 1989; Jespersen et al, 2009). The act of perpetuating sexual assault during
adolescence is related to one's beliefs and perceptions around the morality of committing sexual assault. Those
adolescents are more likely to approve of others using coercion to have sexual intercourse (Abbey et al., 2001).

Gender and gender roles relate to whether a person perpetrates sexual assault. The characteristics of those who commit
sexual assaults vary between men and women. Men who perpetrate sexual assault are more likely to abide by aspects
of oppressive masculinity that lead to intolerant beliefs such as sexism, homophobia, and classism (Abbey et al., 2001;
Aosved & Long, 2006). These characteristics are related to an insatiable need for power over others and alcohol
consumption (Abbey etal., 2001). In many reported sexual assaults, alcohol consumption from both parties was a factor.
When under the influence of alcohol, men tend to be more coercive (Abbey et al., 2001).

Much less research has been conducted on the characteristics of female sexual assault perpetration. There are limited
amounts of research that explore women as perpetrators of sexual violence. There is a prevalent belief that women
cannot sexually assault men, which has been codified into law through rape statutes in over a quarter of the states in
the US by having gender restrictions on what acts are classified as rape (Levine, 2018). Furthermore, this belief is
evident in the literature on women as sexual violence perpetrators, as much of it focuses on those who sexually abuse
children (Sutherland et al,, 2014). However, a study on sexual assault victimization and perpetration in college-enrolled
men and women found that more women reported being perpetrators of sexual assault than men (Sutherland et al,,
2014). Women who commit sexual assaults against others are more likely to be more sexually compulsive and coercive
to have sexual encounters with unwilling individuals that can range from nonpenetrative acts to penetrative acts
(Schatzel-Murphey et al., 2009).

Individuals who have experienced trauma in any form tend to inflict the same form of trauma they experienced. Of those
who experience and inflict assaults on others, those who commit sexual assaults are significantly more likely to have
been victims of sexual assault (Jespersen et al., 2009). This experience is present across gender identity, as men and
women have reported being perpetrators and victims of sexual violence (Sutherland et al., 2014). Those who have been
both are more likely to have increased sexual compulsiveness and hypersexuality (Jespersen et al., 2009; Payne et al.,
2014). It should also be noted that not all sexual assault perpetrators have experienced sexual assault victimization
(Jespersen et al., 2009).
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2.3. HBCUs, GPA, and Sexual Assaults

Historically Black Colleges and Universities (HBCUs) are essential in the achievement of Black people in the United
States. They serve as safe places for Black youth seeking economic advancement. However, they are not free from
incidents of sexual assault perpetration, as almost one in ten Black Women who attend HBCUs have reported
experiencing sexual assault since coming to college (Krebs et al., 2011). HBCUs are and will continue to be necessary to
dismantle structural barriers that interfere with educational attainment due to systemic racism. Systemic racism refers
to racial inequality throughout all sectors of life, and it is ingrained within laws, policies, state and federal programs,
values, cultural norms, and opportunities for advancement (Banaji et al., 2021). Experiences of structural racism in
higher education can include limited access to resources, underfunded schools, and diminished access to professional
networks (Hudson et al., 2016).

HBCUs were created to address inequities in the education system due to systemic racism. They foster a nurturing
community where Black people can gain valuable academic skills and professional development (Arroyo & Gasman,
2014; Johnson & McGowan, 2017; Mobley & Hall, 2020; Shorette & Palmer, 2015). One of the ways this was done is by
creating a culturally affirming space where students do not have to worry about racial tensions and discrimination
because they are the racial majority at HBCUs (Hamilton et al., 2015; Knight et al,, 2012). Therefore, removing the
minority experience present in many higher education institutions allows them a fair chance to succeed by equipping
them with the tools to manage incidents of discrimination (Hamilton et al., 2015).

HBCUs produce the highest number of Black college graduates in the United States (Cokley, 2000). They prepare their
graduates for competitive roles in corporate, government, research, and academic sectors that pay a living wage (Cokley,
2000; Knight et al., 2012). Graduates of HBCUs are more likely to have higher GPAs than Black students attending other
institutions (Strayhorn, 2008; Cokley, 2000). Black students who have a higher GPA are more likely to have a higher
income than Black students with lower GPAs. The effect of the difference between high and low GPAs on income in Black
students is much stronger than having a high versus a low GPA in White students (Pascarella & Smart, 1990; Strayhorn,
2008). Without the support that Black students receive from HBCUs, the broad utilization of GPA in hiring practices
would cause Black individuals with lower GPAs to be screened out of the hiring process at higher rates than White
applicants (Roth & Bobko, 2000).

2.4. Grade Point Average

University systems utilize the Grade Point Average system to measure student academic performance, skill, and
achievement. It is calculated by converting letter grades to a value between 0 and four, with 4 representing an "A" and
0 representing an "F" (McCabe, 2024). Literature has shown that one's GPA is correlated with mental agility,
conscientiousness, and motivation to thrive in an academic setting (Roth & Bobko, 2000). Not only are minimum GPA
requirements set for admission into graduate school, internships, and early career employment, but it is also utilized in
decision-making around scholarships, grants, and maintaining financial aid (McCabe, 2024). All of these are important
to persist through college and are crucial factors in determining the economic status of Black young adults (Keels, 2013;
Strayhorn, 2008). High GPAs in college graduates are essential to companies as they demonstrate that the applicant is
hardworking and motivated, two of the most important skills employers seek when hiring (McCabe, 2024; Roth &
Bobko, 2000).

One's GPA can be influenced by demographic factors such as age, race, and gender. Students 21 years and older have
higher final cumulative GPAs than younger students when in undergraduate school (Sheard, 2009). This phenomenon
can be attributed to one's life experience, as one may see education as a chance to change one’s economic circumstances.
Many older students have already adjusted to college and living independently, so they have better time management
skills and can advocate for themselves better than younger students who are new to college. On the other hand, being
over 21 and identifying as a woman are associated with better academic performance (Sheard, 2009).

On average, women tend to have higher GPAs than men (Sheard, 2009; Thiele et al., 2016). There is a wide gap in GPA
between Black men and women, which grows when accounting for differences in socioeconomic factors (Keels, 2013).
Despite the increased disadvantages endured by Black women because of their intersectionality, they have higher GPAs
than Black men (Cohen & Nee, 2000; Keels, 2013). Black women can better navigate the collegiate experience when they
have supportive relationships that affirm their identity as Black women (Porter & Byrd, 2021). Those who are affirmed
in themselves can regulate their emotions effectively.

Meanwhile, Black men are more likely to be affected by negative stereotypes associated with academic achievement,

such as being accepted into college due to affirmative action, being an athlete, and questions of their masculinity. Black
men are prone to distancing themselves from education as it is often associated with whiteness and femininity (Palmer,
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2015). Their persistent exposure to daily acts of racism also inhibits their ability to ask for assistance. It contributes to
hypermasculinity, which increases barriers to the skills needed to succeed in higher education, such as help-seeking
(Powell et al,, 2016). Although HBCUs remove that daily minority experience, the Black men who attend them are also
reluctant to ask for help when having challenges in their academic studies (Palmer, 2015). Their internalization of these
stereotypes adversely affects their ability to persist through college (Massey & Fischer, 2005). Race, age, and gender
strongly correlate with academic performance in college (Keels, 2013; Kuh et al., 2008; Tinto, 1993), and these are
critical to social, psychological, and economic prosperity achieved through degree attainment (Keels, 2013). The current
study will examine whether sociodemographic factors of age, gender, and the experience of sexual violence perpetration
or victimization predict GPA in Black HBCU students.

2.5. Research Questions

Are there relationships between age, gender, being a victim of sexual assault, being a perpetrator of sexual assault, and
GPA in HBCU college students?

Does age, gender, being a victim of sexual assault, and being a perpetrator of sexual assault predict grade point average
in college students at HBCUs? In what direction does each variable predict grade point average?

2.5.1. Hypotheses

We hypothesize that there would be a statistically significant positive relationship between age and GPA indicating that
as age increases, grade point average increases. There would also be a statistically significant effect if gender on grade
point average, with women having higher GPAs in comparison to men. We hypothesized that there would be a
statistically significant negative relationship between identity as a victim as well as a perpetrator of sexual assault and
GPA. We lastly hypothesized that age, gender, sexual assault victimization, and sexual assault perpetration would be
accurate predictors if lower grade point averages. Whereas being older and a woman will contribute positively to their
GPA, and being a victim and a perpetrator of sexual assault will contribute negatively to GPA.

3. Material and Methods

3.1. Study Design

The current study used archival data from a study on drug use, alcohol use, and adverse health behavior in Black
undergraduate students in the southeastern United States. The primary study was cross-sectional in nature, surveying
students at every undergraduate classification, from first years to seniors (Edwards et al.,, 2015). The current study
included 2068 of the larger sample from 8 out of 11 HBCUs invited to enroll from the southeastern US to evaluate
whether sexual violence perpetration, sexual violence victimization, gender, and age predict grade point average.

3.2. Subjects

Responses from a sample of 2068 students were analyzed for this study. Most of the sample identified as women (n =
1348, 65.2%), and thirty-five percent identified as men (n = 720). The undergraduate students ranged widely in age
(range 18- 53, %= 20.3, sd = 3.74) (Edwards et al,, 2015). A subset (n = 564) responded to the question about having
been taken sexual advantage of in the past year and gender; 201 self-identified as men and 363 self-identified as women.
A subset of 564 participants responded to the question of having taken sexual advantage of someone else in the past
year and gender, with 200 self-identified as men and 364 self-identified as women.

3.3. Materials

The Core Alcohol and Drug Survey is commonly utilized to evaluate attitudes, perceptions, and beliefs that college
students have about alcohol and drugs. It also examines the consequences of college students' alcohol and drug use. The
current study analyzed questions around sexual activities of "have been taken advantage of sexually” and "have taken
advantage of someone else" within the last year, either on or near their campus. Participants responses ranged from
"Never" to "10 or more times." The results from the demographic survey were utilized to determine participants' age,
gender, and GPA. Participants had the option to identify as either male or female and could enter their two-digit age.
GPA was reported as their approximate cumulative grade point average. Participants were asked to select their letter
grade from A+ to F.
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3.4. Procedures

Participants were recruited individually and in groups into the current IRB approved study utilizing convenience
sampling by offering opportunities for students to participate in on-campus events. Participants were tested in groups
of 15 to 35 participants and did not receive incentives for participating in the study. The study was explained to
participants by campus counseling officials, who allowed them to ask questions and complete surveys after participants
provided informed consent. (Edwards et al., 2015).

4. Results

4.1. Data Analysis

Data were analyzed using SPSS Statistics Windows, version 23 (IBM Corp., 2015). Pearson correlations were run to
evaluate the relationship between age, gender, sexual assault victimization, and sexual assault perpetration. Multiple
regressions were run to determine which variables were predictors of GPA and to what extent each equation accounted
for the variance in GPA scores. While running the multiple regressions, ANOVA determined if adding a variable caused
a significant change to the regression equation. The initial multiple regression was run to examine whether age and
gender predict GPA. The second multiple regression analysis was run to examine whether age, gender, and sexual
assault victimization predict GPA. Lastly, the third multiple regression analysis evaluated if adding sexual assault
perpetration would predict GPA.

On average, participants had a 2.87 GPA (sd = 0.70). Age had a positive association with GPA, suggesting that older
participants were more likely to have higher GPAs (r (2066) = 0.09, p = 0.0001). There was an inverse relationship
between GPA and victimization, suggesting that having a lower GPA was associated with experiencing sexual assault
victimization (r (2066) = -0.04, p = 0.03.). There was also an inverse relationship between GPA and perpetration, which
suggested that have a lower GPA was associated with committing sexual assault in the past year (r (2066) = -0.09, p =
0.0001). A positive relationship between GPA and gender was found suggesting that suggesting that being a woman was
associated with having higher GPAs (r (2066) = 0.09, p = 0.0001). Gender has a negative relationship with age,
suggesting that being a woman was associated with being younger (r (2066) = -0.05, p = 0.02). Gender also has a
negative association with victimization, suggesting that being a man is associated with experiencing sexual assault
victimization (r (2066) = -0.07, p = 0.03). There was an inverse relationship between gender and sexual assault
perpetration, suggesting that being a man is associated with perpetrating sexual assault (r (2066) = -0.08, p < 0.0001).
No significant relationships were found between age and victimization (r (2066) = 0.02, p > 0.05), or age and
perpetration (r (2066) = 0.02, p >0.05). There was a positive relationship between having been sexually assaulted and
having sexually assaulting someone else, suggesting that there is an association between having been a victim of sexual
assault and committing sexual assault (r (2066) = .45, p < 0.000) (Table 1).

Table 1 Descriptive Statistics and Correlations for GPA, Gender, Age, Victimization, Perpetration

Variable 1 2 3 4 5
1. GPA -

2. Gender 0.09%** | -

3. Age 0.09*%** | -0.05* -

4. Victimization | -0.04*** | -0.07*** | -0.02 | -
5. Perpetration | -0.09*** | -0.08*** | -0.02 | 0.45*** | -
Note. *p < 0.05, **p < 0.01, ***p < 0.001.

As shown in Figure 1, the subset who responded to the question have been taken sexually advantage of in the past year
and gender, it was found that 532 participants (187 men, 345 women) responded that they did not experience being
taken advantage of sexually. However, 32 participants (14 men and 18 women) did report experiencing being taken
advantage of sexually at least once in the past year. Chi-Square analysis showed that participants who responded to the
question on being taken sexually advantage of in the past year did not differ by gender, x2(5, N = 546) = 2.98, p > 0.05.
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Figure 1 Responses to Sexual Assault Victimization Experience

Out of the 564 participants who responded to the question about "having taken sexual advantage of someone else in the
past year and gender, 539 participants (185 men, 354 women) responded never to the question Have taken sexual
advantage of someone else. It was found that 25 participants (15 Men and 10 Women) responded that they had taken
sexual advantage of someone else one or more times in the past year. Chi-Square analysis showed that there was no
association between one's gender and responding to the item have taken sexually advantage of someone else x2 (5, N =
545)=9.43,p = 0.10 (Figure 2).
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Figure 2 Responses to Experiences of Sexual Assault Perpetration

Table 2 Results of Multiple Linear Regression Analysis with Gender and Age

Model 1
Variable | B SE (B) B
Gender 0.14 | 0.03 0.096***
Age 0.02 | 0.00 0.089***
R? 0.016
F change 17.16%**
Note. *p < 0.05, **p < 0.01, ***p < 0.001.

In examining if age and gender predict grade point average in college students at HBCUs, it was found that age and
gender account for 1.6% of the variance in GPA can be accounted for by the predictors of age and gender collectively (r?
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=0.016, F (2, 2065) = 17.160, p < 0.001). Evaluating the unique individual contributions of the predictors shows that
age (B =.096, t=4.393, p <.000) positively predicts GPA, and women are more likely to report a higher GPA (8 = 0.089,
t=4.069, p < 0.000) (Table 2).

When examining if age, gender, being a victim of sexual assault, and being a perpetrator of sexual assault predict grade
point average in college students at HBCUs, it was found that being a victim of sexual assault account in addition to the
predictors of age and gender accounted for 1.7% of the variance in GPA (R? = 0.017, F(1, 2064) = 2.339, p = 0.126).
However, when looking at the individual contributions of age (§ = 0.094, t =4.281, p < 0.000 ), being a woman (3 = 0.088,
t = 4.040, p < 0.000), having been taken advantage of did not contribute significantly as a predictor of GPA to the
regression equation with age and gender only (8 =-0.033, t =-1.530, p = 0.126) (Table 3).

Table 3 Results of Multiple Linear Regression Analysis Addition of Victimization

Model 2
Variable B SE(B) | B
Gender 0.14 | 0.03 0.09%***
Age 0.02 | 0.00 0.09***

Victimization | -0.04 | 0.03 -0.03
R2 0.017
F change 2.34

Note. *p < 0.05, **p < 0.01, ***p < 0.001.

Lastly, it was found that 2.3% of the variance in GPA can be accounted for by the predictors of age, gender, being a victim
of sexual assault, and being a perpetrator of sexual assault (2 = 0.023, F (1, 2063) =11.15, p = 0.001). Looking at the
unique contribution of each variable, age ($ = 0.090, t = 4.092, p < 0.000) and being a woman (8 = 0.087,t=3.991,p <
0.000) continue to predict GPA positively. In this model, having been sexually assaulted in the past year did not
contribute significantly to the regression equation (f§ = 0.003, t = 0.131, p = 0.896). The additional variable showed that
having sexually assaulted someone in the past year negatively predicts GPA ( = -0.082, t =-3.339, p = 0.001). For every
additional person the participant has sexually assaulted in the past year, the model predicts that the GPA will decrease
by 0.122 points when holding age, gender, and having been taken sexual advantage of (Table 4).

Table 4 Results of Multiple Linear Regression Analysis with Addition of Perpetration

Model 3
Variable B SE (B) B
Gender 0.13 | 0.03 0.090%***
Age 0.02 | 0.00 0.09%**
Victimization | 0.00 | 0.03 0.003
Perpetration | -0.12 | 0.04 -0.08***
R? 0.023
F change 11.15%**
Note. *p < 0.05, **p < 0.01, **p < 0.001.

5. Discussion

The purpose of the study was to determine whether being a victim of sexual assault in the past year, being a perpetrator
of sexual assault in the past year, age, and gender predict grade point average in Black college students at HBCUs.
Although it was found that experiencing sexual assault in the past year did not contribute significantly to the GPA, we
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believe that having perpetrated sexual assault on someone else contributes significantly to GPA. Committing sexual
assault in the past year appears to be associated with decreased academic performance.

The connection between committing SA and academic achievement could be attributed to the ability to maintain self-
discipline. A compromised frontal lobe and difficulties with inhibition may manifest in poor grades and an inability to
control basic biological urges. The discipline to keep track of assignments, manage time, and study for tests may
represent the same internal controls needed to suppress sexual urges. It would also stand to reason that self-discipline
is necessary in interpersonal relationships. For example, when one has the urge to do something sexual with a peer and
makes a sexual advance but does not receive consent to the encounter, and one elevates to the sexual act, they have
effectively committed sexual assault.

It could also be suggested that they may be unable to regulate their emotions. For instance, when one has their sexual
advances denied, one may feel upset, and without the ability to regulate their emotions, they could end up ignoring the
denial. This inability can also be shown in the classroom. Failing an assignment can lead to feelings of disappointment.
If one cannot regulate their emotions, they may outburst in class and react impulsively by approaching their professor
in a hostile manner. Not only can issues with emotional regulation show up after failing an assignment, but it can also
be the outcome of a negative interaction with a professor. Students' reactions could be characterized by not attending
class and missing assignments, which could cause them to fail the course, decreasing their GPAs.

5.1. Future directions

Psychologists and radiologists should collaborate to see if perpetrators of sexual assault have a different frontal lobe
functioning than nonsexual offenders. It may be the case that perpetrators have differences on the Wisconsin Card
sorting test, which measures the ability to move rapidly from inhibition to initiation (Barcel6 et al., 2008). Perpetrators
may be the same as everyone else except for the fact that they have a frontal lobe that does not allow them to inhibit
their biological urges. Poor grades may be a way to identify those individuals early and provide them assistance through
training and early intervention.

Future research is needed to detangle the complicated relationship between brain structure, neurological function, and
behavior. This includes how early cerebral damage during critical developmental phases impacts brain functioning and
under what circumstances those changes are translated into maladaptive behaviors. We further believe that the critical
input of psychologists, experts in behavior, is essential for guiding research in this area.

We also understand that not every structural change is associated with a behavior change. The role of individual
differences, individual experiences, and genetic variation contributes not only to normality but also collectively defines
what we believe to be maladaptive as a society. Understanding individual differences and the process by which
individuals conform to societal standards remains complex, not well-understood, and understudied—magnified by
proportions of diversity to include gender, race, and other factors. We must pursue studies that give insight into how
we conform and meet societal standards as well as how and why we do not. Social deviation and non-conformity are
not always pathology, and it's how we grow and mature as a society. The complicated movement of our culture from its
infancy, where diversity was seen as negative, to our adolescence, where we believe diversity was important and
remains an important area of sociological, cultural, and psychological explorations. This suggests that we need more
Black, Latino, and other clinicians and researchers from historically disenfranchised communities to lead, manage, and
interpret data from such studies in an ecologically valid measure. We viewed today’s study as an important first step in
understanding individual variation in the complicated relationship of grades to sexual assault. More is needed, and more
is required to validate the experiences of those who do not live in the land of the majority.

6. Conclusion

In conclusion, this study has illuminated a significant aspect of the relationship between sexual assault, self-discipline,
and academic performance among Black college students attending an HBCU. While the experience of being a victim of
sexual assault did not show a significant impact on GPA, the perpetration of sexual assault was notably associated with
decreased academic performance. This connection suggests that engaging in sexual violence may reflect broader
difficulties with self-discipline and emotional regulation, which could adversely affect academic achievement. The
observed link between the perpetration of sexual assault and lower GPA underscores the potential role of impaired
frontal lobe function and difficulties with emotional control in academic settings. Overall, while this study represents
an important step in exploring the complex relationship between sexual assault and academic performance, continued
research is necessary. Deepening our understanding of these issues is crucial to fostering better support systems and
interventions for students affected by these challenges, thereby contributing to their academic and personal success.

82



World Journal of Biology Pharmacy and Health Sciences, 2024, 19(03), 074-085

Compliance with ethical standards

Disclosure of conflict of interest

The authors have no conflicting financial interests or personal relationships that may have influenced the work
disclosed in this study.

Statement of ethical approval

The present research work utilizes archival data and ethical approval was given under the Institutional Review board
and given clearance.

Statement of informed consent

Informed consent was obtained from all individual participants included in the study.

References

[1]

[11]

Abbey, A., McAuslan, P., Zawacki, T., Clinton, A. M., & Buck, P. 0. (2001). Attitudinal, experiential, and situational
predictors of sexual assault perpetration. Journal of Interpersonal Violence, 16(8), 784-807.

Aosved, A. C,, & Long, P.]. (2006). Co-occurrence of rape myth acceptance, sexism, racism, homophobia, ageism,
classism, and religious intolerance. Sex Roles, 55, 481-492.

Arroyo, A. T., & Gasman, M. (2014). An HBCU-based educational approach for Black college student success:
Toward a framework with implications for all institutions. American Journal of Education, 121(1), 57-85.

Banaji, M. R, Fiske, S. T., & Massey, D. S. (2021). Systemic racism: individuals and interactions, institutions, and
society. Cognitive Research: Principles and Implications, 6, 1-21.

Barcelo, F., Periafiez, ]. A.,, & Nyhus, E. (2008). An information theoretical approach to task-switching: evidence
from cognitive brain potentials in humans. Frontiers in Human Neuroscience, 2, 150.

Blaske, D. M., Borduin, C. M., Henggeler, S. W., & Mann, B. . (1989). Individual, family, and peer characteristics of
adolescent sex offenders and assaultive offenders. Developmental Psychology, 25(5), 846.

Boyraz, G., Horne, S. G., Owens, A. C., & Armstrong, A. P. (2013). Academic achievement and college persistence of
African American students with trauma exposure. Journal of Counseling Psychology, 60(4), 582.

Bureau of Justice Statistics. (2019) National Crime Victimization Survey. Department of Justice Office of Justice
Programs. https://bjs.ojp.gov/content/pub/pdf/cv19.pdf

Bureau of Justice Statistics. (2014) Rape and Sexual Victimization Among College-Aged Females 1995-2013.
Department of Justice Office of Justice Programs. https://bjs.ojp.gov/content/pub/pdf/rsavcaf9513.pdf

Cantor, D., Fisher, B., Chibnall, S., Townsend, R., Lee, H., Bruce, C., & Thomas, G. (2017). Report on the AAU campus
climate survey onsexual assault and sexual misconduct. The Association of American Universities.
https://www.aau.edu/sites/default/files/AAU-Files/Key-Issues/Campus-Safety/AAU-Campus-Climate-Survey-
FINAL-10-20-17.pdf

Cantor, D., Fisher, B., Chibnall, S., Harps, S., Townsend, R., Thomas, G., Lee, H., Kranz, V., Herbison, R., & Madden,
K. (2020). Report on the AAU campus climate survey on sexual assault and misconduct. The Association of
American Universities. https://www.aau.edu/sites/default/files/AAU-Files/Key-Issues/Campus-
Safety/Revised%20Aggregate%20report%20%20and%20appendices%201-7_(01-16-2020_FINAL).pdf

Cohen, C. ], & Neeg, C. E. (2000). Educational attainment and sex differentials in African American communities.
American Behavioral Scientist, 43, 1159-1206.

Cokley, K. (2000). An investigation of academic self-concept and its relationship to academic achievement in
African American college students. Journal of Black Psychology, 26(2), 148-164.

Crenshaw, K. (1990). Mapping the margins: Intersectionality, identity politics, and violence against women of
color. Stan. L. Rev., 43, 1241.

83


https://bjs.ojp.gov/content/pub/pdf/cv19.pdf
https://bjs.ojp.gov/content/pub/pdf/rsavcaf9513.pdf

[20]

[21]

[22]

[29]

[30]

[31]

World Journal of Biology Pharmacy and Health Sciences, 2024, 19(03), 074-085

Edwards, C. L., Fowler, S., Green, M., Kupper, A., Patkar, A. A, Hill, L., ... & Robinson, E. (2015). Institutional
Prevention Programs as Predictors of Binge Drinking Among Black Americans Attending Historically Black
Colleges and Universities (HBCUs. Negro Educational Review, 66(1-4), 89.

Elder Jr, G. H., & Shanahan, M. ]. (2007). The life course and human development. Handbook of child psychology, 1.

Fisher B. S., Cullen F. T., & Turner M. G. ( 2000). The sexual victimization of college women (Publication NC]
182369) Washington, DC: National Institute of Justice.-

Franklin, A. ]. (2008). From brotherhood to manhood: How Black men rescue their relationships and dreams from
the invisibility syndrome. Turner Publishing Company.

Hamilton, D., McMillan Cottom, T., Darity Jr, W., Aja, A. A., & Ash, C. (2015). Still we rise: The continuing case for
America’s Historically Black Colleges and Universities. American Prospect, 3(1).

Hudson, D. L., Neighbors, H. W., Geronimus, A. T., & Jackson, J. S. (2016). Racial discrimination, john henryism,
and depression among African Americans. Journal of Black Psychology, 42(3), 221-243.

Jespersen, A. F., Lalumiére, M. L., & Seto, M. C. (2009). Sexual abuse history among adult sex offenders and non-
sex offenders: A meta-analysis. Child Abuse & Neglect, 33(3), 179-192.

Johnson, J. M., & McGowan, B. L. (2017). Untold stories: The gendered experiences of high achieving African
American male alumni of historically Black colleges and universities. Journal of African American Males in
Education, 8(1), 23-44.

Joyal, C. C., Beaulieu-Plante, ., & de Chantérac, A. (2014). The neuropsychology of sex offenders: A meta-analysis.
Sexual Abuse, 26(2), 149-177.

Keels, M. (2013). Getting them enrolled is only half the battle: College success as a function of race or ethnicity,
gender, and class. American Journal of Orthopsychiatry, 83(2pt3), 310-322.

Knight, L., Davenport, E., Green-Powell, P., & Hilton, A. A. (2012). The role of historically Black colleges or
universities in today's higher education landscape. International Journal of Education, 4(2), 223.

Krebs, C. P, Barrick, K, Lindquist, C. H., Crosby, C. M., Boyd, C., & Bogan, Y. (2011). The sexual assault of
undergraduate women at Historically Black Colleges and Universities (HBCUSs). Journal of Interpersonal Violence,
26(18), 3640-3666.

Krebs, C. P, Lindquist, C. H.,, Warner, T. D., Fisher, B. S., & Martin, S. L. (2009). College women's experiences with
physically forced, alcohol-or other drug-enabled, and drug-facilitated sexual assault before and since entering
college. Journal of American College Health, 57(6), 639-649.

Kuh, G. D. (1995). The other curriculum: Out-of-class experiences associated with student learning and personal
development. The Journal of Higher Education, 66, 123-155.

Levine, E. C. (2018). Sexual scripts and criminal statutes: Gender restrictions, spousal allowances, and victim
accountability after rape law reform. Violence Against Women, 24(3), 322-349.

Massey, D. S., & Fischer, M. ]. (2005). Stereotype threat and academic performance: New findings from a racially
diverse sample of college freshmen. Du Bois Review: Social Science Research on Race, 2(1), 45-67.

McCabe, G. (2024, January 19). What  is GPA? . Times Higher Education.
https://www.timeshighereducation.com/student/advice/what-gpa

McLeod, D. A. (2011). A Review of:“Female Sexual Offenders: Theory, Assessment and Treatment” edited by
Theresa A. Gannon and Franca Cortoni.“Female Sexual Predators: Understanding Them to Protect Our Children
and Youths” by Karen A. Duncan.

Mengo, C., & Black, B. M. (2016). Violence victimization on a college campus: Impact on GPA and school dropout.
Journal of College Student Retention: Research, Theory & Practice, 18(2), 234-248.

Messinger, A. M., & Koon-Magnin, S. (2019). Sexual violence in LGBTQ communities. Handbook of sexual assault
and sexual assault prevention, 661-674.

Mobley Jr, S. D., & Hall, L. (2020). (Re) defining queer and trans* student retention and “success” at historically
black colleges and universities. Journal of College Student Retention: Research, Theory & Practice, 21(4), 497-519.

Palmer, R. T. (2015). Examining the prevalence of poor help-seeking behavior among Black men at historically
Black colleges and universities. Culture, Society and Masculinities, 7(1), 33.

84



World Journal of Biology Pharmacy and Health Sciences, 2024, 19(03), 074-085

Pascarella, E. T., & Smart, J. C. (1990). s the effect of grades on early career income general or conditional?. The
Review of Higher Education, 14(1), 83-99.

Payne, ]. S. (2012). Influence of race and symptom expression on clinicians’ depressive disorder identification in
African American men. Journal of the Society for Social Work and Research, 3(3), 162-177.

Payne, J. S., Galvan, F. H., Williams, ]. K., Prusinski, M., Zhang, M., Wyatt, G. E., & Myers, H. F. (2014). Impact of
childhood sexual abuse on the emotions and behaviours of adult men from three ethnic groups in the USA.
Culture, Health & Sexuality, 16(3), 231-245.

Porter, C. ], & Byrd, J. A. (2021). Understanding influences of development on Black women’s success in US
colleges: A synthesis of literature. Review of Educational Research, 91(6), 803-830.

Potter, S. ], Moschella, E. A, Mumford, E. A.,, & Taylor, B. G. (2022). Outcomes of sexual assault victimization in
early adulthood: National estimates for university and nonuniversity students. Journal of Interpersonal Violence,
37(19-20), NP19205-NP19215.

Powell, W, Adams, L. B,, Cole-Lewis, Y., Agyemang, A., & Upton, R. D. (2016). Masculinity and race-related factors
as barriers to health help-seeking among African American men. Behavioral Medicine, 42(3), 150-163.

Ronis, S. T., & Borduin, C. M. (2007). Individual, family, peer, and academic characteristics of male juvenile sexual
offenders. Journal of abnormal child psychology, 35, 153-163.

Roth, P. L., & Bobko, P. (2000). College grade point average as a personnel selection device: Ethnic group
differences and potential adverse impact. Journal of Applied Psychology, 85(3), 399.

Sable, M. R, Danis, F., Mauzy, D. L., & Gallagher, S. K. (2006). Barriers to reporting sexual assault for women and
men. Perspectives of college students.journal of American College Health, 55(3), 157-162.
https://doi.org/10.3200/JACH.55.3.157-162

Schatzel-Murphy, E. A, Harris, D. A, Knight, R. A., & Milburn, M. A. (2009). Sexual coercion in men and women:
Similar behaviors, different predictors. Archives of Sexual Behavior, 38, 974-986.

Schraufnagel, T.]., Davis, K. C., George, W. H., & Norris, ]. (2010). Childhood sexual abuse in males and subsequent
risky sexual behavior: A potential alcohol-use pathway. Child Abuse & Neglect, 34(5), 369-378.

Sheard, M. (2009). Hardiness, Commitment, Gender, and Age Differentiate University Academic Performance.
British Journal of Educational Psychology, 79(1), 189-204.

Shorette I], C. R., & Palmer, R. T. (2015). Historically Black colleges and universities (HBCUs): Critical facilitators
of non-cognitive skills for Black males. Western Journal of Black Studies, 39(1), 18.

Sinozich , S., & Langton, L. (2014). Rape and sexual victimization among college-aged females, 1995-2013. U.S.
Department of Justice. https://bjs.ojp.gov/library/publications/rape-and-sexual-assault-among-college-age-
females-1995-2013

Strayhorn, T. L. (2008). Influences on labor market outcomes of African American college graduates: A national
study. The Journal of Higher Education, 79(1), 28-57.

Sutherland, J. L., Amar, A. F., & Sutherland, M. A. (2014). Victimization and perpetration of sexual violence in
college-aged men and women. Journal of Forensic Nursing, 10(3), 153-159.

Thiele, T., Singleton, A., Pope, D., & Stanistreet, D. (2016). Predicting students' academic performance based on
school and socio-demographic characteristics. Studies in Higher Education, 41(8), 1424-1446.

Tinto, V. (1993). Leaving college: Rethinking the causes and cures of student attrition. Chicago, IL: University of
Chicago Press.

Tjaden P., & Thoennes N. ( 2006). Extent, nature, and consequences of rape victimization: Findings from the
National Violence Against Women Survey. Washington, DC: National Institute of Justice.

Wimberly, G. L., Wilkinson, L. & Pearson, J. (2015). LGBTQ student achievement and educational attainment.
LGBTQ issues in education: Advancing a research agenda, (pp. 121-139). American Educational Research
Association.

85



